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Effective Strategies for the Transition Process 
Outcome 1. What is Transition?
In the chat box online, write your one-word definition of transition.

Transition involves a process of movement or change from one environment to another.  This movement or change in programs or services brings new opportunities and challenges for staff, families, and children (NECTC, 2007).
In the notes box below, describe a salient transition you have experienced; note 1) what helped. Share with your group or out loud with yourself. Designate a person in your group to be the recorder.

In the notes box below, describe a salient transition you have experienced; note 2) what made it difficult? Share with your group or out loud with yourself. 
A Framework for Transition:  Let’s Build a Model

1. What persons and agencies need to be included in the transition process?
Discuss in your group; list below and on chat.  Share with your group or out loud with yourself. Select persons by role or by name if known to all present. Did you include the child? Family members? School or agency staff? Community members? State staff?
2. Consider what processes within or between agencies that need to be addressed during transition, such as communication and job roles for transition.  
Discuss in your group; list below and on chat.  Share with your group or out loud with yourself. 

3. What are some strategies that have been helpful during transition, such as creating transition books or making home visits?
Discuss in your group; come to consensus on the best one or two; list below and on chat.  Share with your group or out loud with yourself. 

Putting it all together….the National Early Childhood Transition Model
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Sample Transition Timeline
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Outcome 2. What Works? Practices and Strategies 
From Tools for transition in early childhood: A step-by-step guide for agencies, teachers, and families (Rous & Hallam, 2006).

Using Handout 1 and Recommended Practices Handout 2, consider and enter a transition outcome for any child for whom you can practice planning. List at least one practice for that outcome, and list several strategies for implementation of each practice. One example is provided for you.
	Transition Outcomes
	Transition Practices
	Transition Strategies

	EXAMPLE

Christina will use her communication device to ask for what she needs in preschool, at least 4 times a day.
	Practice 11: Develop and practice skills in next environment
	Preschool curriculum is modified to accept augmentative devices as one mode of communication.

	
	
	Christina and family join preschool for independent play time 4 times before transition.

	
	
	Prior to transition, Christina rides bus to preschool with aide present to demonstrate communication device with driver.

	
	Practice 6: Mechanisms to minimize disruptions
	Use handout 2 or add your own…
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Supplemental Information: Current Research on Transition

Outcome 1. The transition process

Descriptions: Types of Transitions
For children and families in early childhood programs there are a variety of changes which may occur.  These include both horizontal transitions and vertical transitions.

Horizontal transitions refer to changes between services that occur within the same time frame:

· Child receives services from multiple programs during the day or week

· Child receives services from multiple providers during the day or week within the same program.

Vertical transitions refer to changes between programs and services across time.

· Child moves from one program to another at a certain point in time  

· hospital to home;

· an early intervention program to a preschool program;

· a private program to a public program.

· Child changes service delivery options (home-based to center-based)

During both horizontal and vertical transitions, children are likely to experience:

· Changes in style and structure between programs, classrooms, and teachers or therapists

· Changes in program, classroom, or therapeutic philosophy

· Changes in therapists and staff
Research Findings: Types of Transitions

· Child Needs

· Children’s social-emotional, communication, and self-help skills rather than more academic skills are viewed by teachers to be critical skills for transition.

· Children with disabilities experience all of the same problems in transitions as typically developing children but to a more significant degree

· Family Involvement

· Family participation “broadly defined” can enhance the transition experiences of young children

· Families need multiple options at transition times; rather than a “one-size-fits-all” approach

· Communication Needs
· Communication between families and programs prior to enrollment is important

· Establishing ongoing lines of communication between families, staff and programs is beneficial

· Families need programs that “really listen” to their needs related to transition
· Among agencies and agency staff, cross-program visitation can facilitate communication
· Collaboration

· Jointly developed policies and procedures can remove common barriers to transition

· Collaboratively planned transition systems do not require extensive additional resources

· Collaboration at the state level –involving multiple stakeholders—is essential

 Outcome 2: Current Research on Practices

The following strategies and activities can help ease the transition process for children and their families both into and out of early care and education settings.  

Interagency and Administrative Recommended Practices
An effective administrative structure is essential to a successful transition model. Recommendations for establishing this structure include:

· establishing an interagency committee,

· developing chains of command within participating agencies,

· establishing an effective vehicle for problem solving,

· clarifying roles and responsibilities of participants,

· establishing timelines for the transition process,

· developing and institutionalizing operational procedures,

· dealing with forms and other documentation,

· developing staff training and family involvement activities, 
· establishing follow-up procedures for children who have made the transition,

· shows support at the top,

· setting a tone of interagency and intra-agency partnerships,

· providing systematic guidelines for how the process will work,

· keeping the process organized,

· establishing channels and procedures for communication, and

· continuing to problem-solve and implement changes that will keep the transition process vital and evolving.

Staff Involvement Recommendations
Staff need a variety of skills and information in order to effectively facilitate the transition process for children and families.  The skills and information needed for transition may vary in terms of specific content among staff from the teaching and/or therapist level to the administrative level or from sending to receiving agency.  However, these basic skills are common to all staff involved in the transition process.

· Skills for working with families,
· Interpersonal and group dynamic skills,
· Knowledge of other agency’s programs, terminology, and criteria for service eligibility, and strengths and constraints,
· Skills for preparing the child in relation to developmental and transition needs,
· Knowledge of transition policies, procedures, and timelines,
· Ability to fill out forms correctly so that these can be effective communication tools, and
· Knowledge of other agency’s hierarchy, chain of command, and staff roles and responsibilities.

An ongoing and varied approach should be in place for orienting new staff and updating
returning staff and for making sure that all staff have the skills, information, materials and support needed to make transition work effectively for children and families.  Strategies include:

· written policies and procedures,

· regular staff meetings at which transition is an ongoing agenda item,

· group training sessions,

· clearly defined transition responsibilities on job descriptions and/or in agency policies,

· transition timelines on agency calendars,

· written and videotaped information about other agency programs,

· cross program visitation

· administrative support

· events which allow sending and receiving agency staff to get to know each other,

· opportunities for regular staff feedback and input to improve transition procedures.

Family Involvement Recommendations
Families need information and skills in order to participate actively and effectively in the education and transition of their children.  Families may need:

· information and skills to access services from a variety of agencies and programs,

· skills to participate in child preparation for and adjustment to transition,

· awareness of educational services,

· an awareness of federal, state, and local regulations and parental rights, and
· information and skills on how to actively participate in the evaluation, IFSP/IEP, and placement process.

Because the needs, interests, desires, and/or abilities for involvement may vary among families, involvement strategies must give families options.  Such a multi-level approach can include:

· newsletters,

· correspondence/written communication,

· information packets,

· group trainings/meetings,

· individual counseling,

· parent-to-parent support activities,

· program visitation,

· program summaries,

· videotapes,

· transition IFSP/IEP meetings,

· supplemental services linkages. 

Child Preparation and Adjustment Recommendations
Individual transition planning for each child in an early childhood program helps facilitate the successful transition of the child from one program to another.  Recommendations for child preparation and adjustment may include:

· staff and family knowledge of skills needed in the next environment,

· development or adoption of a systematic means for assessing the skills that help facilitate transition into the next environment,

· planning child instruction in the current program related to skills assessed,

· implementation of developmentally appropriate activities and instructional strategies in the current program,

· ongoing evaluation and monitoring of skills and adjustment,

· mechanisms for follow-up, both long and short term, for children after transition to insure program continuity.
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Figure 1:  Ecological Contextual Factors 





Figure 2. Key Elements in the Transition Process for Both Sending and Receiving Agencies
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